Appendix E - Responding to Incidents of Bullying — The Support Group
Method

This appendix outlines the restorative processes and approaches the school will take when responding to incidents of
bullying. This appendix includes an outline of The Support Group Method.

The Support Group Method - Introduction

The Support Group Method, developed by Barbara Maines and George Robinson, was first outlined in Educational
Psychology in Practice (1991). The approach addresses bullying by forming a support group of children and young
people who have been bullying and/or have been involved as bystanders. It uses a problem-solving approach, without
apportioning blame, giving responsibility to the group to solve the problem and to report back at a subsequent review
meeting.

For further information, see 5A The Support Group Method and 5B Recording Sheets for the Support Group Method

The Support Group Method — A Seven Step Structure

Step one — talk with and listen to the target
Aims of this step:
e To understand the pain experienced by the target
e To explain the method and gain permission to proceed
e To discuss who will make up The Support Group

e To agree what will be recounted to the group.

Step two — convene a meeting with the people involved

The facilitator arranges to meet with the group of children who have been involved and suggested by the
target. A group of six to eight children works well. This is an opportunity for the facilitator to use their
judgement to balance the group so that helpful and reliable children are included alongside those whose
behaviour has been causing distress. The aim is to use the strengths of the group members to bring about
the best outcome.

Step three — explain the problem

The facilitator starts by telling the group that s/he is worried about the target who is having a very hard time
at the moment. By asking the group to listen to his/her own worries, the facilitator can divert some suspicion
or irritation which might be directed towards the target.

The facilitator recounts the story of the target’s unhappiness and may use a piece of writing or a drawing to
emphasise the target’s distress. At no time does the facilitator discuss the details of the incidents or allocate
blame to the group.
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Step four — share responsibility

When the account is finished the listeners may look downcast or uncomfortable and be uncertain about
the reason for the meeting. Some may be anxious about possible punishment. The facilitator makes a
change in the mood by stating explicitly that:

e no-one is in trouble or going to be punished.

o it is the facilitator’s responsibility to help the target to be happy and safe but they cannot do it
without the help of the group.

e the group has been convened to help solve the problem

Step five — ask the group members for their ideas

Group members are usually genuinely moved by the account of the target’s distress and relieved that
they are not in trouble.

Each member of the group is then encouraged to suggest a way in which the target could be helped to
feel happier.

Ideas are owned by the group members and not imposed by the facilitator. The facilitator makes
positive responses and does not go on to extract a promise of improved behaviour.

Step six — leave it up to them

The facilitator ends the meeting by passing over the responsibility to the group to solve the problem.
S/he thanks them, expresses confidence in a positive outcome and arranges to meet with them again to
see how things are going.

Step seven — meet them again

About a week later, the facilitator discusses with the target how things have been going. S/he then
meets with the group to discuss how things have been going for them. This allows the facilitator to
monitor the bullying and keeps the children involved in the process.
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